






of	 this	paper	 is	 to	explore	and	discuss	how	Nagasaki	Junior	College	 (NJC)	 teachers	can	choose	
teaching	styles	and	activities	 that	 foster	student	motivation.	Teachers	need	to	 take	a	practical	
and	meaningful	approach	to	improving	motivation.	One	way	this	can	be	done	is	by	learning	which	
activities	and	teaching	styles	motivate	their	students.	Specifically,	 this	paper	will	 look	at	 in-class	





of	 traditional	 and	current	 theories	of	motivation	 specific	 to	ESL	 learners,	 and	with	particular	
relevance	to	the	NJC	English	program,	will	be	presented.	The	survey	and	results	will	be	described	
in	some	detail.	Finally,	areas	of	 improvement	and	strategies	that	could	be	 implemented	 into	the	
NJC	program	will	be	suggested.




during	their	 two	years.	As	 in	most	post	secondary	programs,	course	credits	are	accumulated	 in	
order	 to	graduate.	Many	courses	are	compulsory	but	 there	are	also	a	great	variety	of	elective	
courses	available	to	students.		Most	course	work	is	concentrated	in	English	language	acquisition.	
However,	 some	 courses	 focus	 on	 other	 areas	 such	 as	 study	 skills,	 traditional	 arts,	 physical	
education,	preparing	for	the	work	force,	and	computer	skills	to	name	a	few.	




























	 Many	models	have	been	suggested	to	the	role	that	motivation	plays	 in	 language	acquisition.	
The	Garner	Socio-	Educational	Model	is	a	comprehensive	three	phase	model	describes	the	roles	of	
environmental	or	social	 factors,	 individual	 learner	 factors	and	 linguistic	or	non-linguistic	outcome	
factors	involved	in	L2	learning	(Gardner,	1982).		
	 Garner,	 (1982)	 in	his	Socio-Educational	Model,	describes	 that	 intelligence,	 language	aptitude,	
motivation	and	situational	anxiety	are	 the	 four	 factors	most	 influential	 to	second	 language	 (L2)	














with	either	 the	 integrative/	 instrumental	or	 the	 intrinsic/extrinsic	motivation	models.	For	 the	
purposes	of	 later	discussion,	 integrative,	 instrumental,	 intrinsic	and	extrinsic	motivation	will	be	
described	briefly.
	 Integrative	motivation	 refers	 to	 learner	motivation	based	on	an	admiration	of	 the	 target	
language	society	and/or	a	strong	desire	to	adopt	some	aspect	of,	or	 integrate	into	a	society	that	
uses	the	target	 language	 (Gardner	and	Lambert,	1959).	 Instrumental	Motivation	refers	to	 learner	








	 Intrinsic	 and	extrinsic	motivation	are	 somewhat	 related	 to	 Integrative	and	 Instrumental	
motivation.	Someone	who	 is	 intrinsically	motivated	 learns	because	of	 the	personal	 satisfaction	
gained	 through	 the	 learning	process.	An	extrinsically	motivated	person	 is	motivated	by	some	
external	reward	or	punishment	such	as	test	score	or	receiving	praise	from	a	teacher	or	friend.	
	 Some	 researchers	 claim	 that	 some	 forms	of	motivation	 are	better	predictors	 of	 learner	
proficiency	and	satisfaction	 than	others	 (Ellis,	1997).	While	others,	claim	that	separating	various	
forms	of	motivation	is	futile	because	they	work	in	unison	(Brown,	2000).	Regardless,	as	motivation	


































	 Item	24,	Business	English	Pasania	Restaurant,	 refers	 to	a	class	project	done	 in	a	Business	
English	course.	 	 In	 this	class	project	students	were	given	 the	 task	of	 translating	 the	cafeteria	
menu.	They	then	studied	dialogue	commonly	used	by	restaurant	staff	and	patrons.	They	then	
needed	to	determine	the	roles	necessary	for	a	restaurant	to	function.	Each	student	needed	to	be	






５．Survey Results　–  Section One
Items 1 2 3 4 5 R
1 Using classroom textbooks 12.5 16.7 33.3 16.7 20.8 24
2 Writing in a journal 12.5 4.2 16.7 25 41.7 24
3 Presenting in front of your peers 18.2 4.5 18.2 13.6 45.5 22
4 Presenting in front of your Japanese Teachers 15 5 35 20 25 20
5 Presenting in front of your Native English Teachers 4.8 4.8 19.1 28.6 42.9 21
6 Writing reports in Japanese 27.8 16.7 38.9 11.1 5.6 18
7 Writing reports in English 8.3 0 8.3 33.3 50 24
8 Passing the next level of Eiken 0 0 13.6 31.8 54.5 22
9 Working alone 4.3 4.3 34.8 17.4 39.1 23
10 Working with a partner 8.3 8.3 25 20.8 37.5 24
11 Working in a group ( more than 2 people) 8.7 4.3 17.4 17.4 52.2 23
12 Getting 700 points on the TOEIC test 23.5 0 35.3 17.6 23.5 17
13 Studying "Friends" 13.6 4.5 9.1 36.4 36.4 22
14 Making the "Friend" Video 14.3 0 19.1 19.1 47.6 21
15 Studying English Movies 9.1 0 9.1 31.8 50 22
16 Reader's Theater 30 10 30 20 10 10
17 Making Power Point Presentations 11.1 0 50 22.2 16.7 18
18 Making Poster Presentations 22.2 11.1 27.8 11.1 27.8 18
19 Making "E-Presentation video" about NJC 30.8 15.4 7.7 30.8 15.4 13
20 Making "Radio Broadcast" 20 15.3 40 6.7 20 15
21 Video taping and watching yourself 21.1 5.3 31.6 21.1 21.1 19
22 English Conversation Textbook exams 8.7 8.7 30.4 26.1 26.1 23
23 English Conversation Oral Exam 9.1 4.5 9.1 27.3 50 22
24 Business English "Pasania Restaurant" 14.3 10.5 26.3 21.5 26.3 19
25 Passing Final Exams 8.7 4.3 26.1 26.1 34.8 23
Overall Percentage of students which gave the 
following score 14.3 6.3 25.5 22.1 32.8
 R = number of student respondents
 Table 1. Percentage of respondents who ranked each item based how highly they felt each item












	 Twelve	of	 the	twenty-five	 items	were	reported	as	being	positively	motivating,	only	one	was	
found	to	be	negatively	motivating	and	thirteen	were	 found	to	be	either	neutral	or	a	mixture	of	
positive	and	negative.
	 First,	 items	that	were	regarded	as	positively	motivating	will	be	examined.	 Item	8,	passing	
the	next	 level	of	 the	EIKAN	exam,	was	ranked	highest	by	those	surveyed.	86.3 %	of	students	
surveyed	ranked	this	item	as	a	4	or	5.	Furthermore,	more	than	half	of	all	surveyed	(54.5% )	ranked	
this	 item	with	a	score	of	5	and	zero	students	gave	this	 item	a	negative	score.	Next,	 for	 item	7,	
writing	reports	 in	English,	of	 those	surveyed	83.3%	of	students	scored	a	4	or	5	and	exactly	half	


















６．The Results – Section 2
Course           Rank # 1 # 2 # 3 Total
English Conversation 13 5 1 19
Listening 3 3 1 7
Business English 4 1 1 6
Writing 3 2 5














	 In	Table	2,	 it	can	be	seen	that	an	overwhelming	 large	portion	of	 the	students	surveyed	felt	
that	English	Conversation	was	a	course	that	motivated	them	to	learn	or	study.		In	total,	eighteen	
ranked	this	course	 (in	actuality	 it	 is	4	courses:	Conversation	 I	–	 IV)	as	one	of	 the	courses	 that	
























	 Next,	7	students	ranked	“Listening”	as	one	of	 the	3	classes	 that	motivated	 them	the	most	
to	 learn.	 It	should	be	noted,	of	 the	5	most	reported	courses,	 this	 is	 the	only	course	taught	by	a	
Japanese	professor.	Three	students	ranked	 it	1st	 ,	 three	 the	2nd	class	and	1	as	3rd.	Student's	
reasons	this	course	motivated	them	are	as	follows.	“Listening	practice	was	good.	It	was	helpful	for	
understanding	 in	English	Conversation	class.	My	 listening	 improved.”	“In	this	class,	we	watched	
movies	and	did	dictation	which	was	helpful	 in	 improving	my	listening.”	“I	felt	that	I	progressed.	

































comes	 to	 a	bit	 of	 a	 surprise	 as	writing	assignments	are	often	met	with	outward	discontent.	
Students	often	commented	that	writing	takes	too	much	time	and	 is	 too	difficult	but	that	getting	
direct	and	individual	feedback	helped	them	to	improve.	Perhaps	the	combination	of	a	challenging	
activity,	with	the	 feedback	necessary	to	 improve	resulted	 in	students	being	motivated	to	 learn.	
Another	possibility	may	be	some	students’	desire	 for	positive	 feedback	 from	their	 teacher.	One	
student	wrote	 in	a	 journal	that	he	worked	so	hard	on	his	 journal	was	because	he	always	 looked	
forward	to	reading	the	teacher's	comments.	This	may	show	that	some	students	are	hungry	for	or	
enjoy	teacher	 feedback.	Thus,	giving	 feedback	to	students	about	their	 learning	 is	also	 important	
and	needs	to	be	looked	at	further.	





many	Japanese	students	study	English	 is	 for	 the	enjoyment	of	English	Entertainment.	 It	would	
then	be	only	 logical	 to	 incorporate	activities	 in	which	students	are	 interested,	such	as	watching	
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